Feedback Policy

Rationale: What is feedback?
Feedback is a central part of a teacher’s role and can be integral to progress and attainment. The
Education Endowment Foundation (EEF) defines feedback as ‘information given to the learner or teacher
about the learner’s performance relative to learning goals or outcomes. It should aim towards (and be
capable of producing) improvement in students’ learning. Feedback redirects or refocuses either the
teacher’s or the learner’s actions to achieve a goal, by aligning effort and activity with an outcome.’
Research suggests that providing feedback is one of the most effective and cost-effective ways of
improving students’ learning. The studies of feedback reviewed by the EEF (EEF review) found that they
‘tend to show very high effects on learning’.
Feedback can take different forms: peer, self, group, teacher marking, or verbal. Effective teachers use a
combination of these, choosing the best form as appropriate to the learning. The best feedback, whether it
is written or verbal, will give students a clear sense of how they can improve, with students responding and
making progress as a result. We agree with these 3 key principles from the DfE’s Marking Policy Review
Group (report) which asserts that feedback should be meaningful, manageable and motivating.
1. Aims of Feedback
1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8

To help students make progress;
To provide strategies for students to improve;
To give students dedicated time to reflect upon their learning and put in effort to make
improvements;
To inform our planning and structure the next phase of learning;
To facilitate effective and realistic target setting for student and/or the teacher;
To encourage a dialogue to develop between student and teacher;
To encourage students to have a sense of pride in their presentation of work;
To correct mistakes, with a focus on Literacy/Vocabulary skills.

2. Principles
Thomas Keble School’s Feedback Policy aims to promote consistent and high standards of feedback. This
policy sets down the general principles which subjects must use to draw up their own specific policies to
suit their curriculum needs. There must be a commonality of approach to ensure that in all subjects, across
all attainment ranges, students are given the same opportunities to maximise their learning and
achievement.
The general principles are:
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2.1
2.2

2.3
2.4
2.5
2.6
2.7

Feedback should be timely and respond to the needs of the individual student so that they can
actively engage with the feedback;
A dialogue, both verbal and written, should be created between teacher and student. When marked
books are returned to students it is essential to allow time (DIRT: Dedicated Improvement and
Reflection Time) for students to read the comments and engage with the feedback;
Feedback is a part of the school’s wider assessment processes which aims to provide an
appropriate level of challenge to students in lessons, allowing them to make good progress;
Where appropriate students should be encouraged to assess their own work against the learning
objectives and success criteria;
Peer, group and self-feedback are valuable tools for learning that should occur regularly, but they
need to be well structured by the teacher;
To ensure consistency, schemes of work will be annotated with which pieces of work will include
detailed feedback;
Eliminating unnecessary workload will be at the forefront of any decisions related to marking and
feedback. The National Centre For Excellence in the Teaching of Mathematics advises this in its
Guidance on Marking and Feedback for Secondary Mathematics Teaching:
The most important activities for teachers are the designing and teaching of the lessons. Marking
and feedback strategies should be efficient, so that they do not steal time that would be better spent
on lesson design and preparation. Neither should they result in an excessive workload for teachers.

3. Type and frequency of verbal feedback
3.1
3.2
3.3

3.3

This is the most frequent form of feedback – as students work, teachers will be checking in on them,
asking them questions, and seeking clarification of their understanding;
It has immediacy and relevance as it leads to direct student action;
At the same time, teachers should also be aware of research that suggests that, if feedback is too
immediate and too frequent, some learners may become overly dependent on it – see Soderstrom
and Bjork in the review: Learning vs Performance;
Verbal feedback may well be directed to individuals or groups of students; these may or may not be
formally planned.

4. Type and frequency of written feedback
4.1
4.2

4.3
4.4
4.5

There are two types of written feedback: detailed and maintenance (which deal with effort, literacy
and presentation);
The frequency of each type of written feedback will vary between subjects and key stages (for
instance, some may use online packages such as Seneca Learning); agreed minimums should be
clear in the marking policies of each subject area (see appendices for further information);
Some subjects that are more practical may well not have detailed written feedback;
Detailed feedback will clearly identify the strengths and strategies for improvement that
students will then act upon (this may be in the form of What Went Well / Even Better If);
Maintenance marking may identify specific issues such as key words, literacy/vocabulary
(see section 8) and presentation issues; students should act upon these.

5. Type and frequency of peer feedback
5.1
5.2
5.3

This is shown by research to be one of the most effective modes of feedback. Effective peer
feedback should be rigorously structured and modelled by the teacher;
Written peer feedback should be distinguishable from the teacher’s comments;
Students need to be well trained over time to effectively peer assess one another. This process will
be clearly led by the subject teacher.
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6. Type and frequency of self-feedback
6.1
6.2

Akin to peer feedback, students need an explicit and clear structure to identify their learning needs;
Teachers should share success and/or assessment criteria where appropriate.

7. Type and frequency of group feedback
7.1

7.2

Group feedback, if delivered well, can be used to help students to reflect on their learning. Using
clear guidelines, led by the teacher, students can self-assess their work. Teachers should consider
including the positive practice that has been noted as well as the key areas for improvement, so that
students can find their own successes as well as seek out the parts they need to change or
improve;
Group feedback, can significantly reduce teacher workload and if used well and appropriately be
used as Dedicated Improvement and Reflection Time.

8. Literacy and numeracy feedback
8.1

8.2
8.3

8.4

For students to take pride in their work they must realise that spelling, grammar and
punctuation are not just important in English lessons but are essential for successful communication
everywhere. It should be monitored in both detailed and maintenance written feedback;
A ‘seek and destroy’ type approach for errors can be a useful strategy: indicate that there is an error
(e.g. spelling or punctuation) in a section and students have to seek it out and correct it.
Work should be marked for literacy using the following symbols:
8.3.1. ? = Sentence is unclear
8.3.2. ^ = Word omission
8.3.3. SP = Spelling error + x5 to indicate the number of times spelling mistakes should be copied
out.
8.3.4. // = A new paragraph is needed
8.3.5. P = Punctuation is missing
8.3.6. O (Circle) = A capital letter is missing
We all have a duty to be vigilant about standards of our students’ numeracy where appropriate. For
example, concepts such as graphs, ratio, proportions etc. should be monitored accurately across
the curriculum.

9. Monitoring and Evaluation
9.1.
9.2.

9.3

Subject Leaders must ensure their departmental feedback policy supports the school policy. This
policy should clearly identify the type and frequency of feedback in subjects;
Subject Leaders undertake quality assurance to ensure feedback is allowing students to progress
their learning. This may involve informal conversations with students; work scrutiny, learning walks
etc.
Subject Leaders will check departmental feedback as part of the normal quality assurance process.
SMT links will regularly discuss and evaluate the quality of feedback as part of the Line Manager
meeting process.
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Type and Frequency of Feedback by Key Stage: Art
Key Stage 3
1. Type and frequency of verbal feedback
The vast majority of feedback at Key Stage 3 is verbal and continuous. It will
occur throughout the lesson. Students will be expected to act upon this
feedback as their work progresses.
Subject specific vocabulary will be an essential component of this feedback.

Key Stage 4
1. Type and frequency of verbal feedback
The vast majority of feedback at Key Stage 4 is verbal & continuous. It will
occur throughout the lesson, usually on a 1:1 basis. Students will be expected
to act upon this feedback as their work progresses; verbally established, time
bound and specific personalised ‘to do lists’ will structure many hours of
personalised learning.
Subject specific vocabulary will be an essential component of this feedback.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
4x self-written ‘what do I need to check for…’ statements (at the back of
book (taken from a teacher menu of current foci from the board)
1x typed Progress Review (1) statement sticker
1x annual assessment feedback grid

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Students are expected to take notes of personalised, individual feedback (in
the back of sketchbooks or planner)
Students are made aware of expected grades and progress review data, as it
is generated on a whole school basis. The details of this are discussed and
understood.

3. Dedicated Improvement and Reflection Time (DIRT)
This takes place for the whole group at the start of most lessons.
Reflection is ongoing in Art; the teacher prompts reflection through ongoing
individual conversations based on the details of an individual’s progress and
challenge

3. Dedicated Improvement and Reflection Time (DIRT)
This takes place for the whole group at the start of most lessons.
Reflection is ongoing in Art; the teacher prompts reflection through ongoing
individual conversations

4. Type and frequency of peer feedback
Peer feedback features in lessons, often through group Q+A

4. Type and frequency of peer feedback
Peer feedback features in lessons, often through group Q+A
to establish a current group focus

5. Type and frequency of self-feedback
Success criteria for any given task are always made explicit; pupils are guided
to reflect, adopting subject specific language

5. Type and frequency of self-feedback
Success criteria for any given task are always made explicit; pupils are guided
to reflect, adopting subject specific language

6. Type and frequency of group feedback
Group feedback is usually offered at the start of the lesson, often by use of
projection through the visualiser.

6. Type and frequency of group feedback
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7. Maintenance marking, including literacy feedback
Where literacy features, periodically amongst visuals in sketchbook pages,
high standards of SPAG are evident; these have been made explicit through
periods of guided writing, explanation and control.
8. Numeracy feedback, if applicable
n/a

Group feedback occasionally features, for example when establishing
standards by analysing the work of others, often by use of projection through
the visualiser.
7. Maintenance marking, including literacy feedback
Where literacy features, periodically amongst visuals in sketchbook pages,
high standards of SPAG are evident; these have been made explicit through
periods of guided writing, explanation and control.
8. Numeracy feedback, if applicable
n/a
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Type and Frequency of Feedback by Key Stage: Citizenship
Key Stage 3

Verbal feedback:
Given through questioning and pupils sometimes asked to make
a note of verbal feedback.
Frequency:
Every lesson to whole class, small groups and individuals.
Written:
Pupils assessed twice during each term as detailed on the
schemes of work (for the ILT and Assessment).
Teacher’s comments should be in the style of WWW/EBIs and
should highlight some of the important skills in this subject.




Year 7 Rights and Liberties- Not reported home.
Year 8 Law and Order- Not reported home.
Year 9 Government and Politics – Exam style assessment marked
by the teacher using the mark scheme provided. Exam grade
recorded and passed to JLH to support Option choices.

Peer/self-feedback:
The final assessment of a unit is peer assessed before teacher
assessment and the ILT is often self-assessed against assessment
criteria.
Frequency: At least once over two terms, informally through
discussion and questioning regularly

Key Stage 4

Verbal feedback:
Given every lesson via targeted questioning or comment on pupils’ written responses, to the whole
group and individuals.
Written:
Provided via marked exam questions; end of unit tests; postcards for test results; quality of research
for homework; progression through Revision Guide; guidance on Citizen Action campaigns; comment
on the quality of note taking through lessons and on guest speakers etc. (This is sometimes on
Microsoft Teams, handwritten in their books, via email or typed additional whole class feedback to
stick in on a printed slip)
Frequency:
Every two weeks
Peer feedback:
Used to mark exam style questions in class after they have been modelled.
Frequency: Once every 5 weeks with Dedicated Improvement and Reflection Time (DIRT).
Self-feedback:
Year 11 pupils have a progress log following their Citizen Action campaign and a self-evaluation
afterwards.
Frequency: Regularly after Term 3 of Year 10 on practice exam questions (before this exam questions
are modelled) with DIRT.

Type and frequency of group feedback:
Frequent comment on progress through key Cp skills and after
return of ILT and assessments. DIRT given after assessments
returned, when pupils respond to EBI comments.

Type and frequency of group feedback:
Frequent comment on progress through key Cp skills. DIRT given after assessments returned, when
pupils respond to areas for improvement. Typed slips with whole class additional key information
returned after HW tasks often.

Literacy feedback – verbal:
Subject specialist language is emphasised and books display key
language in the initial stick in sheets.

Literacy feedback:
Specialist language encouraged and checked in written work and through 5 a day tests in Year 11.
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Numeracy – verbal:
Elements of numeracy are used in feedback but there is no
formal marking of this on paper.
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Numeracy feedback:
No formal feedback but numeracy skills developed via analyses of sources for exam questions
answered in class and via HW.
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Type and Frequency of Feedback by Key Stage: Computing
Key Stage 3
Verbal feedback:
Random pupil feature of Class Charts used for questions at start of and
during lessons. All class asked to prepare an answer to the question,
then the selected one answers. Marks recorded in Class Charts.
Written feedback
Homework set fortnightly. Feedback is self-generating (completion by
automatically marked and set tests on iDea) – teachers manage
oversight.
End of unit tests/assessments – usually every 4-6 weeks, depending on
unit. Staff standardise work and moderate marking.
Peer feedback:
Ongoing in creative tasks – tied with self-feedback, with regular breaks
to consider work produced and areas for improvement
Self-feedback:
Ongoing in creative tasks – tied with peer feedback, with regular breaks
to consider work produced and areas for improvement. An integral part
of the programming process.

Thomas Keble School: Feedback Policy
Adopted: Summer 2021
Review: Summer 2024

Key Stage 4
Verbal feedback:
Random pupil feature of Class Charts used for questions at start of and during
lessons. All class asked to prepare an answer to the question, then the
selected one answers. Marks recorded in Class Charts. Regular and ongoing
for iMedia projects.
Written feedback
Full, personalised written feedback is not permitted by exam boards for NEAs,
but one test per term is marked by teacher and given detailed written
feedback with EBIs for clearing up any misconceptions.
Peer feedback
Ongoing in creative tasks - records made of feedback received and acted upon
forms part of the iMedia coursework requirement. Team coding tasks
regularly used when teaching programming in Computer Science.
Self-feedback
Fundamental to programming – testing to see if code does as it is desired to.
Comparison of their own work to that produced by professionals forms part of
the iMedia coursework.
Controlled assessment will be marked in 2 sections and students given
designated opportunities to act upon feedback and improve quality of work.
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Type and Frequency of Feedback by Key Stage: Drama
Key Stage 3
1. Type and frequency of verbal feedback
Most lessons. Students generally rehearse then show performance work,
followed by immediate verbal feedback.
2. Type and frequency of detailed written feedback (inc. WWW/EBI).
Written evaluation homework is marked at the end of every project done
in class. The interval is dependent on the length of the project.
3. Dedicated Improvement and Reflection Time (DIRT)
Post evaluation, written work is discussed in terms of the features of good
work with examples, and then discussed again in terms of features to
improve/focus on just before the subsequent written evaluation.
4. Type and frequency of peer feedback
Most lessons. Students generally rehearse then show performance work,
followed by immediate verbal feedback from both teacher and peers.
5. Type and frequency of self-feedback
Every written evaluation has an inbuilt requirement to assess and evaluate
their own work critically and set targets for the future. Additionally, in Year
9, log books are kept for students to log their own progress across a
project. They are required to update their log books at frequent intervals
during the project, and then use this to inform their final written evaluation
work.
6. Type and frequency of group feedback
Most lessons. Students generally rehearse then show performance work,
followed by immediate verbal feedback from both teacher and a number of
peers. Students then use this feedback to develop their work and acting
skills further.
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Key Stage 4
1. Type and frequency of verbal feedback
Nearly every lesson. Students and teacher discuss work in progress,
especially for practical work. For written work, practice responses are
discussed and peer or teacher marked (often both).
2. Type and frequency of detailed written feedback (inc. WWW/EBI).
When working on the written paper, practice responses are frequently
marked and WWW/EBI indicated, both by peers and the teacher. This work
is stored in their folders.
3. Dedicated Improvement and Reflection Time (DIRT)
For practical work, rehearsals allow DIRT time. For written work, students
share and discuss their written responses, and then use that as a basis for
often re-doing practice questions and addressing errors.
4. Type and frequency of peer feedback
Most lessons. Students either give verbal feedback on performance work,
or write EBIs/WWWs on each other’s written practice questions.
5. Type and frequency of self-feedback
Students log their own progress on performance projects in their log book,
and use this as part of the Devising Log for Component 2. This requirement
to appraise their performance critically forms part of Component 2 of the
course only. While working on Component 2, this self-feedback occurs
every lesson.
6. Type and frequency of group feedback
Most lessons for practical work. A number of students give verbal feedback
on performance work, and this is used for individuals to develop their work
and acting skills.
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7. Maintenance marking, including literacy feedback
SPAG, subject specific terms and aspects of layout are all strong features of
written evaluation, and time and focus is given to these aspects, both in
preparation for writing and in written feedback.
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7. Maintenance marking, including literacy feedback
SPAG, subject specific terms and aspects of layout in terms of structuring
responses are both an important feature of students’ written work. This is
discussed and forms part of WWW/EBI on written work.
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Type and Frequency of Feedback by Key Stage: DT (all disciplines)
Key Stage 3

Type and frequency of verbal feedback
 Every lesson – the majority of practical work is assessed in this way. Verbal
feedback is continuous and often targeted, helping to correct errors midactivity or to prompt self-reflection and improvement. It is expected that
students react to feedback immediately.
 Questioning is used to assess progress and learning, as well as shaping further
feedback.
Maintenance marking, including literacy/numeracy feedback
 Maintenance marking is completed 2-3 times per rotation. The focus is on
note-taking ability, neatness and presentation, literacy and correcting
common misconceptions. Comments are kept brief and focus on
improvements.
Type and frequency of detailed written feedback
 At least one activity every rotation is deep-marked. This is usually a task that
covers one of the core AOs (literacy, knowledge retention,
designing/planning, making, and evaluating). WWW/EBIs are provided to help
students improve from one rotation to the next.
 Each rotation students complete a formal written assessment. Students are
awarded a numerical score as well as development points.
 Each rotation students complete independent learning tasks in lieu of
traditional homework. Students are awarded a numerical score (on a scale of
1-4) as well as development points.
 Progress reviews are completed once per rotation. These are recorded on DT
assessment sheets in the front of pupils’ exercise books. These are in line with
school progress reviews and mirror the language used on school reports.
Dedicated Improvement and Reflection Time (DIRT)
 Students are given the opportunity to improve on their practical work across
a series of lessons, in response to feedback.
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Key Stage 4

Type and frequency of verbal feedback
 Every lesson – the majority of practical work is assessed in this way. Verbal
feedback is continuous and often targeted, helping to correct errors midactivity or to prompt self-reflection and improvement. It is expected that
students react to feedback immediately.
 Questioning is used to assess progress and learning, as well as shaping further
feedback.
 RAG sheets are used for NEAs as a mechanism for verbal feedback and
discussion of progress both with individuals or whole cohorts.
Maintenance marking, including literacy/numeracy feedback
 Exercise books are primarily for note-taking and revision purposes.
Maintenance marking is completed a minimum of every three weeks. The
focus is on note-taking ability, neatness and presentation, literacy and
correcting common misconceptions. Comments are kept brief and focus on
improvements.
Type and frequency of detailed written feedback
FOOD/RM
 After each topic (approximately half-termly) students are set a written
assessment that is marked in detail. Feedback includes EBIs focused on
knowledge retention and exam technique. These reflect the report targets.
 Homework is marked using a ticket where students receive feedback that is
both attitudinal and progress-oriented.
ALL
 NEA Feedback – as well as peer/self and whole class feedback, students can
expect focused feedback based on controlled assessment grade descriptors.
Post-it notes and comments on electronic submissions may be included. Full,
personalised written feedback, is not permitted by exam boards for NEAs.
 Progress reviews are completed twice-yearly. These include detailed targets
tailored to the DT specialism. These are reviewed at the mid-point.
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When time allows, students will be given the opportunity to react to feedback
and make improvements to their work. Commonly this includes reattempting
assessment questions etc.

Type and frequency of peer and/or self-feedback
 Each 9-week rotation contains at least one opportunity for students to peer
and self-review (this can take the form of marking or reflective evaluation).
 At the end of each rotation students are asked to reflect on their progress
using the development targets in the front of their exercise books.

Thomas Keble School: Feedback Policy
Adopted: Summer 2021
Review: Summer 2024

Dedicated Improvement and Reflection Time (DIRT)
 Students are given the opportunity to improve on their practical work across a
series of lessons, in response to feedback.
Type and frequency of peer and/or self-feedback
 When completing NEAs, students are provided with an exam board mark script
to help them peer/self-assess their progress. This occurs at the end of a section
of work.
 In FOOD students have a PLC at the front of their books detailing all topics for
study and practical skills. At the end of a topic students reflect on their
progress and use the RAG (red/amber/green) mechanism to judge their success
and understanding.

Page 12

Type and Frequency of Feedback by Key Stage: English
Key Stage 3 and 4
Verbal feedback
 Will be given every lesson both to the class as a whole and to
individuals- subject to task.
 Verbal feedback will be used to challenge misconceptions and
probe for more detail
 Follow up questions may be given to support pupils (move away
from “I don’t know”)
 Strategies such as thinking time, think pair share, hands up/no
hands up may be used as appropriate.

Key Stage 4
Verbal feedback
 Will be given every lesson both to the class as a whole and to
individuals- subject to task.
 Verbal feedback will be used to challenge misconceptions and
probe for more detail
 Follow up questions may be given to support pupils (move away
from “I don’t know”)
 Strategies such as thinking time, think pair share, hands up/no
hands up may be used as appropriate.

Detailed written feedback (inc. WWW/EBI if app.)
 This will not occur on every piece of work.
 Detailed feedback will typically appear on extended pieces typically
twice a term. (This may be an assessment, a piece of classwork or
homework.)
 Feedback may only focus on a particular skill.
 Typically structured using: WWW and EBI (What went well and
Even better if)- comments will be clear and precise
 Written feedback may respond to individual work or whole class
feedback may be given- clear evidence of both will be seen in
books across each term.
 Students are expected to respond to feedback.

Detailed written feedback (inc. WWW/EBI if app.)
 This will not occur on every piece of work.
 Detailed feedback will typically appear on extended pieces typically
twice a term. (This may be an assessment, a piece of classwork or
homework.).
 Feedback may only focus on a particular skill but is likely to refer
explicitly to relevant assessment objectives in the piece.
 Typically structured using: WWW and EBI (What went well and
Even better if)- comments will be clear and precise
 Written feedback may respond to individual work or whole class
feedback may be given- clear evidence of both will be seen in
books across each term.
 Students are expected to respond to feedback.

Dedicated Improvement and Reflection Time (DIRT)
o Time will be given for students to respond to feedback.
o This may be part or all of a lesson, or it could be part of a
homework task.
o Guidance will be given to support students with this.
o Students will respond in a different colour pen- typically purple.
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Dedicated Improvement and Reflection Time (DIRT)
o Time will be given for students to respond to feedback.
o This may be part or all of a lesson, or it could be part of a
homework task.
o Guidance will be given to support students with this.
o Students will respond in a different colour pen- typically purple.
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o

It is a responsive process- students are encouraged to take time to
analyse and grasp their targets and to ask questions to illuminate
how they can progress further.

Self and peer feedback
 Will be used as appropriate in lessons.
 Guided tasks will support students to allow them to build up an
ability to evaluate their own work.
Maintenance marking, including literacy feedback
 There is no expectation that every page will have evidence of
marking and we recognise that feedback has many forms.
 Pride in presentation will be checked along with the use of key
terminology (terminology will be shared with pupils as
appropriate).
 General spelling rules are expected to be covered and not
necessarily the correction of every individual word. However, it is
expected that commonly misspelt words are identified and
appropriate steps taken for pupils to reflect on them.
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o

It is a responsive process- students are encouraged to take time to
analyse and grasp their targets and to ask questions to illuminate
how they can progress further.
Self and peer feedback
 Will be used as appropriate in lessons.
 Guided tasks will support students to allow them to build up an
ability to evaluate their own work.
Maintenance marking, including literacy feedback
 There is no expectation that every page will have evidence of
marking and we recognise that feedback has many forms.
 Pride in presentation will be checked along with the use of key
terminology (terminology will be shared with pupils as
appropriate).
 General spelling rules are expected to be covered and not
necessarily the correction of every individual word. However, it is
expected that commonly misspelt words are identified and
appropriate steps taken for pupils to reflect on them.
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Type and Frequency of Feedback by Key Stage: Geography
Key Stage 3
1. Type and frequency of verbal feedback
Every lesson there is a form of verbal feedback. Individual and whole class feedback
on how to improve a piece of work. When giving verbal feedback refer to school
effort grade system and specific pieces of pupil work.

Key Stage 4
1. Type and frequency of verbal feedback
Every lesson there is a form of verbal feedback. Individual and whole class feedback
on how to improve a piece of work. When giving verbal feedback refer to school
effort grade system and specific pieces of pupil work.

2. Type and frequency of detailed written feedback by teacher (inc. WWW/EBI if
app.)
Typically, 2 times per term, detailed written feedback will be given, with
WWW/EBIs.

2. Type and frequency of detailed written feedback by teacher (inc. WWW/EBI if
app.)
Exam answers marked once every fortnight with WWW and EBIs given.
One test per term is marked by teacher and given detailed written feedback with EBIs
for clearing up any misconceptions and challenging pupils to make improvements.

3. Dedicated Improvement and Reflection Time (DIRT)
Time after an exam, assessment or homework. Pupils are given adequate time to
make improvements to their work and to remove any misconceptions. Use of purple
pens if available for pupil response.
4. Type and frequency of peer feedback
1-2 times a term. Pupils will complete a piece of writing and be shown how to
complete effective feedback. Pupils will peer assess another pupil’s work. Teacher
will provide model examples of WWW and EBIs that pupils can use to provide
feedback to their peer.
5. Type and frequency of self-feedback
Every two or three lessons. Expectation is that pupils correct any mistakes or
improve a piece of writing once teacher has given individual or whole class
feedback. To enable pupils to better understand effort grades, they can grade their
own work. Specific effort grade criteria are provided by teachers and shown in
school planners.
6. Type and frequency of group feedback
Whole-class feedback is mainly used for assessments and exams. Teacher talks
through areas for improvement and displays examples on the screen or whiteboard.
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3. Dedicated Improvement and Reflection Time (DIRT)
Once a fortnight for a class or a homework task. Pupils are given adequate time to
make improvements to their work and to remove any misconceptions. Use of purple
pens if available for pupil response.
4. Type and frequency of peer feedback
Once a term. Pupils reading through an exam answer and looking for key words.
Pupils are given example WWW and EBIs to allow them to provide effective feedback.
Teacher will provide model examples of WWW and EBIs that pupils can use to provide
feedback to their peer.
5. Type and frequency of self-feedback
Once a week. For in class exam practice answers and homework answers. Pupils listen
to teacher giving verbal feedback or read through model answers. Pupils mark own
work and using teacher feedback, annotate and improve own answers.
6. Type and frequency of group feedback
Whole-class feedback is mainly used for assessments and exams. Teacher talks
through areas for improvement and displays examples on the screen or whiteboard.
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7. Maintenance marking, including literacy feedback
Every lesson there is a literacy focus. Teachers monitor spellings of key terms (use of
Spx3), capital letters every lesson and allow pupils to alter in corrections.

8. Numeracy feedback, if applicable
Regular opportunities for numeracy feedback. Support with completion of
calculations and graphs throughout the curriculum. Regular numeracy calculations
such as range, mean and percentages are included in lessons e.g. in term 2 for Year
7, immigrant data is analysed.
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Main example is used for feedback on exam answers. Teachers shows a model answer
and gives feedback.
7. Maintenance marking, including literacy feedback
Every lesson there is a literacy focus. Teachers monitor spellings of key terms (use of
SPx3), capital letters every lesson. Every three lessons there is reference to exam
writing technique and dedicated practice for pupils. Techniques include Trend
Evidence Anomaly (TEA), PEEL and PEDAL paragraphs.
8. Numeracy feedback, if applicable
Regular opportunities for numeracy feedback. Support with completion of
calculations and graphs throughout the curriculum. Regular numeracy calculations
such as range, mean and percentages are included in lessons e.g. in term 2 for Year
11, analysing pie charts and percentage increase of people living in London.
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Type and Frequency of Feedback by Key Stage: History
Key Stage 3
1. Type and frequency of verbal feedback
In lesson responding to answers and contributions. Given when appropriate
and positively re-enforces learning.

Key Stage 4
1. Type and frequency of verbal feedback
In lesson responding to answers and contributions. Given when appropriate.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Written feedback given once every two weeks. To include WWW/EBI where
applicable. Marking should be positive and constructive. Areas of weakness
or poor work should be identified.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Written feedback given once every week. To include WWW/EBI where
applicable. Marking should be positive and constructive. Areas of weakness
or poor work should be identified. Notes monitored and omissions identified.

3. Dedicated Improvement and Reflection Time (DIRT)
Where appropriate time should be given, preferably at least once every half
term. This should be offered in conjunction with extended writing tasks or
specific skill tasks eg source interpretation or follow-up to an exam.
Modelling will be required from pupil work.

3. Dedicated Improvement and Reflection Time (DIRT)
Where appropriate time should be given, preferably at least once every half
term. This should be offered in conjunction with extended writing tasks or
specific skill tasks eg source interpretation or follow-up to an exam.
Modelling will be required from pupil work. This is especially important with
GCSE-style questions where mark schemes and class feedback is offered.

4. Type and frequency of peer feedback
As and when appropriate, peer feedback can be given for small tasks. There
may be a sharing of ideas and opinions before final task.

4. Type and frequency of peer feedback
As and when appropriate, peer feedback can be given for small tasks. There
may be a sharing of ideas and opinions before final task.

5. Type and frequency of self-feedback
Pupil exam review to identify areas of strength and weakness with regard to
exam questions. Pupils can review their bigger homework tasks.

5. Type and frequency of self-feedback
Pupil exam review to identify areas of strength and weakness with regard to
exam questions. Pupils can review their bigger homework tasks.

6. Type and frequency of group feedback
No specific plan as yet; however, where possible pupils should try to
understand ideas and interpretations that differ from their own and the
language they use to feedback should be supportive and questioning.

6. Type and frequency of group feedback
No specific plan as yet; however, where possible pupils should try to
understand ideas and interpretations that differ from their own and the
language they use to feedback should be supportive and questioning.
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7. Maintenance marking, including literacy feedback
Literacy feedback offered especially after appropriate tasks. Sentences,
paragraphs and key word spelling.

7. Maintenance marking, including literacy feedback
Literacy feedback offered especially after appropriate tasks. Sentences,
paragraphs and key word spelling.

8. Numeracy feedback, if applicable
As and when necessary it is used and highlighted. Pupils are expected to
remember certain dates, statistics and use graphs correctly.

8. Numeracy feedback, if applicable
As and when necessary it is used and highlighted. Pupils are expected to
remember certain dates, statistics and use graphs correctly.
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Type and Frequency of Feedback by Key Stage: Mathematics
Key Stage 3
Verbal feedback
Students receive verbal feedback every lesson. Verbal feedback is
immediate and responds to the individual and the class. This may occur
mid task or at the end of a task. Students are expected to listen to the
feedback and implement the changes in their work. Numeracy forms the
majority of this feedback.
Written feedback
Students will receive written feedback during the lesson at last once a
fortnight. Staff will aim to live mark in at least 6 students’ books every
lesson. This may include staff modelling examples or corrections in the
student’s book. This will be low frequency and will be done as needed. All
students will receive a written class feedback sheet every unit of work. This
will equate to approximately every two weeks (depending on the length of
the topic). Students should stick these sheets into their books and interact
with them by highlighting their improvement target and also completing
the consolidation and extension questions. Students also receive a marked
BAM test at the end of each unit of work (13 per year).
Dedicated Improvement and Reflection Time (DIRT)
Students will be given questions to answer on the class feedback sheet.
They will be given DIRT time to complete these as they directly link to
misconceptions in class work.
Peer feedback
This happens on an informal basis in some lessons. Students have the
opportunity to collaborate and complete group work in maths. This type of
work relies on regular high quality peer feedback as structured by the
teacher

Key Stage 4
In addition to the KS3 strategies:
Verbal feedback
Verbal feedback will be given so that it is individual and specific to the task
in each lesson and at the appropriate tier of entry.
Written feedback
In addition to the class feedback summary sheets (as per KS3), exam
questions and answers are used to feedback in relation to subject
knowledge but also on exam technique. Unit tests will also provide
students with either a numerical grade, a percentage or a GCSE grade (1-9
grading system). They will complete approximately 22 units over KS4.
Dedicated Improvement and Reflection Time (DIRT)
Each class feedback sheet has a minimum of three tasks aimed to
consolidate and extend learning through Dedicated Improvement and
Reflection Time. The tasks are selected by the teacher based on common
misconceptions identified whilst delivering the unit of work.
Following exam mocks, students are given feedback in relation to question
level analysis with DIRT time allocated to retry questions with
misconceptions.
Maintenance marking, including literacy feedback
Maintenance feedback will be completed as teachers circulate and will be
completed on a weekly basis. Staff can feedback on the quality of workings
out, key terms and the presentation of their work.

Self-feedback
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Students are given time to mark all work before the end of the lesson.
Students are expected to mark in a different coloured pen and make
changes to errors. This immediate feedback allows students to realise and
correct misconceptions immediately. Teachers will also use this to inform
verbal feedback through questioning.
Group feedback
Group feedback occurs when suitable but is part of informal group
discussions and questioning that occurs every lesson.
Literacy feedback
Specialist language is used in maths and is checked through questioning.
Key words are also identified on the fortnightly class feedback sheets.
Numeracy feedback
This is ongoing throughout the lesson as the teacher circulates to check
students understanding.
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Type and Frequency of Feedback by Key Stage: MFL
Key Stage 3
1.Type and frequency of verbal feedback
Given in lessons to both individuals and whole class. Feedback when
responding to a target language response, on pronunciation, or written work
where appropriate.

Key Stage 4
1.Type and frequency of verbal feedback
Given in lessons to both individuals and whole class. Feedback when
responding to a target language response, on pronunciation, or written work
where appropriate.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Given where appropriate and at least once per half term, following an end of
topic piece of written work. To include WWW/EBI where applicable and
with reference to agreed targets on how to improve.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
In response to a written exam style question or to answers to the General
Conversation questions and following Year 10 exams and Year 11 mock
exams. Feedback should make reference to exam criteria on how to improve
in GCSE mark schemes. GCSE mark schemes are in the MFL shared area in the
exams folder.

3. Dedicated Improvement and Reflection Time (DIRT)
Time should be given at least once per term for students to respond to
feedback with corrections or redraft of a piece of work, where appropriate.
4. Type and frequency of peer feedback
As and when appropriate, peer feedback can be given for short tasks;
speaking in pair; sharing of ideas before starting a task; feedback on a
written task or homework task. Students need to be clear on the feedback
criteria for improvement.
5. Type and frequency of self-feedback
Students mark their own short listening and reading tasks completed for
homework or in the lesson. They can comment on how they found the task.
Students should respond to their EBI comments with future actions. They
can annotate their written responses with the task criteria.
6. Type and frequency of group feedback
This could be used after an assessment or end of topic longer written or
speaking task; example templates are in the MFL shared area in the admin
folder.
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3. Dedicated Improvement and Reflection Time (DIRT)
Time should be given at least once per term for students to respond to
feedback with corrections or redraft of a piece of work, where appropriate.
4. Type and frequency of peer feedback
As and when appropriate, peer feedback can be given for short tasks;
speaking in pairs; sharing of ideas before starting a task; feedback on a
written task or homework task. Students need to be clear on the feedback
criteria for improvement. For example, students can annotate peer response
to role play, photo card and general conversation when speaking.
5. Type and frequency of self-feedback
Students mark their own short listening and reading tasks completed for
homework or in the lesson. They can comment on how they found the task.
Students complete exam reviews to ascertain their own areas of strength and
focus for improvement. They give responses to demonstrate their actions
following EBI comments where appropriate. Students can annotate their
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7. Maintenance marking, including literacy feedback
At least twice a term to check presentation of work and correct spellings. To
monitor completion of tasks and provide encouragement.
Spelling and grammatical errors should be circled for students to revisit and
correct in a different colour (preferably green) pen.
8. Numeracy feedback, if applicable
Not applicable

response to a written task with bullet point numbers and opinion and
justification, as a checklist.
6. Type and frequency of group feedback
This could be used after an assessment or end of topic longer written or
speaking task, or following exams. Example templates are in the MFL shared
area in the admin folder.
This could be used after an assessment or end of topic longer written or
speaking task; example templates are in the MFL shared area in the admin
folder.
7. Maintenance marking, including literacy feedback
At least twice a term to check presentation of work and correct spellings; and
to monitor completion of tasks and provide encouragement.
Spelling and grammatical errors should be circled for students to revisit and
correct in a different colour (preferably green) pen.
8. Numeracy feedback, if applicable
Not applicable
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Type and Frequency of Feedback by Key Stage: Music
Key Stage 3
1. Type and frequency of verbal feedback
Students will get feedback in most lessons during and following observations of
practical tasks.

Key Stage 4
1. Type and frequency of verbal feedback
Every lesson during practical tasks including composition and performance
activities. During AoS tasks, verbal feedback is provided during class questioning.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Students are given written feedback, with detailed WWW and EBI, following the final
demonstration of practical tasks.

2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
When working on the listening and appraising paper, written responses are
marked and WWW and EBI comments provided.

3. Dedicated Improvement and Reflection Time (DIRT)
Students will reflect on their feedback following the final demonstration of their
practical task. This will be conducted through a student response and dedicated
discussion time.

3. Dedicated Improvement and Reflection Time (DIRT)
Following practical tasks, students are provided DIRT time to reflect and create
targets. For the AoS work, students’ ideas are discussed and reflected on to
support further revision.

4. Type and frequency of peer feedback
Students provide feedback to peers during and following the demonstration of practical
tasks (Formative and Summative). This is supported with a list of suggested
improvements.

4. Type and frequency of peer feedback
Students provide feedback to peers during and following the demonstration of
practical tasks (Formative and Summative). This is supported with a list of
suggested improvements.

5. Type and frequency of self-feedback
Students are asked to provide self-feedback following the final demonstration of
practical tasks.

5. Type and frequency of self-feedback
Students are encouraged to provide self-feedback at the end of every lesson
following independent work on practical tasks. Students also provide self-feedback
during AoS work to support and direct revision.

6. Type and frequency of group feedback
Whenever students are working in groups as part of composition and performance
tasks. Students are given verbal and written feedback during and following the
demonstration of practical tasks.
7. Maintenance marking, including literacy feedback
The use of specialist language is encouraged during written self-feedback and DIRT
tasks.
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6. Type and frequency of group feedback
Verbal feedback is provided whenever students work on group practical tasks
during a lesson. This includes performance and composition activities.
7. Maintenance marking, including literacy feedback
The use of specialist language is encouraged during every lesson, including work on
the listening and appraising tasks and composition evaluations. Students use
WWW and EBI to inform their targets.
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Type and Frequency of Feedback by Key Stage: PE
Key Stage 3
1.Type and frequency of verbal feedback
Verbal feedback is given every lesson to pupils as they take part in practical
activities. It is on-going and occurs in all parts of the lesson. Verbal feedback
is positive and negative. With positive feedback pupils are praised for doing
well, improving or achieving a target. With negative feedback pupils are
given information on what they are doing wrong and how they can improve.
Verbal feedback also takes place as a series of questions for the pupils asking
them to reflect on how they could improve e.g. you are throwing the discus
to the right every time instead of in front of you. Why do you think this is
happening? How can you correct this?
2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Written feedback happens infrequently as most of our lessons at KS3 are
practical in nature. Where it does occur it is predominantly on a mini
whiteboard or on a main whiteboard. Here the teacher will write down
generic or key feedback relating to specific areas of the lesson e.g. keep your
toes pointing when bouncing on the trampoline.
3. Dedicated Improvement and Reflection Time (DIRT)
Pupils are given time to consider their performances at the end of most drills
/ practices. They are also given time at the beginning of each lesson to
reflect on their performances in the previous session. This is normally 2-3
minutes thinking time and discussion with the teacher or in small groups.
4. Type and frequency of peer feedback
Peer feedback occurs in most lessons as a natural part of our sessions. Pupils
will often work in pairs or in small teams / groups when taking part in a drill /
practice. They will be asked to regularly feedback to each other and give
advice on how to improve performance. Feedback is often kept simple and
brief in Years 7 and 8 with more detailed feedback encouraged in Year 9.
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Key Stage 4
For Core PE, see KS3. The statements below relate to PE taken as an option:
1. Type and frequency of verbal feedback
Pupils are given instant feedback on their verbal contributions to class
discussion / Q and A. Feedback should always include the opportunity to
develop an answer and in PE focus on sporting examples.
2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Detailed feedback in OCR Sport uses the mark band statements extracted
from the exam board assessment grids. This enables students to see where
they are judged to be and what they need to do to improve.
In GCSE PE detailed written feedback occurs when pupils submit LO3 level
work involving extended answers. This would be on average every fortnight
for GCSE PE and once every 3-4 weeks for OCR Sport.
3. Dedicated Improvement and Reflection Time (DIRT)
Pupils spend 5 minutes after receiving each homework responding to EBIs.
Use of pupil profile sheets in the back of their exercise book enable them to
write down an accurate list of their grades and include targets for future
performance. Pupils also reflect on the progress trackers used in GCSE PE /
OCR Sport at the beginning of a lesson to assess their development from the
previous lesson.
4. Type and frequency of peer feedback
Peer feedback occurs every lesson for Exam PE. Pupils are encouraged to use
mark schemes and assessment criteria to critique or mark another person’s
work. This helps them understand and relate to how an examiner will mark
their own work. Peer feedback varies from pairs to small groups and in some
cases the whole class. Sharing of work – answers can be done via scanned
work on the projector or work submitted via Teams shared with everyone. It
can also be in small groups or one to one. Pupils are encouraged to be more
sophisticated with their peer assessment feedback – focusing on key
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Pupils have the opportunity to use feedback booklets with key terms and
words included to help support the quality of their feedback.
5. Type and frequency of self-feedback
Self-feedback is encouraged in every lesson and as a routine. Pupils will
typically be given 1-3 key areas to focus on for each skill they execute. This
means at the end of every performance they will be asked to consider ways
to improve it. In continuous sports self-feedback is encouraged at the end of
a period of time whereas terminal feedback occurs with activities that are
completed quickly such as a throw or jump in athletics.
6. Type and frequency of group feedback
Group feedback will typically take place when teams are playing against each
other in Core PE or when groups are performing a sequence of composition
in Gymnastics / Dance. This enables the role of captain or leader and
includes players contributing to team feedback to discuss tactics, strategies
etc.
7. Maintenance marking, including literacy feedback
Literacy Feedback is given in real time during lessons. No homework is set in
core PE at KS3.
8. Numeracy feedback, if applicable
Feedback is given to pupils about the accuracy of the way they record their
heart rate in fitness lessons as well as when they time each other and record
measurements in athletics. They are also given verbal feedback about how
accurately they record scores in tournaments and matches when adding up
results to determine finishing positions in team sports.
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terminology relevant to their sport e.g. rugby feedback would demand pupils’
knowledge to be of a high standard and reference made about body position
to enable progress to be made.
5. Type and frequency of self-feedback
Self-feedback is encouraged as an on-going part of Exam PE. Pupils are taught
to use the mark band assessment grids to assess where they are and what
they need to do to improve. They are given opportunities within lessons to
review their own work and answers and to reflect on how they can improve
this work.
6. Type and frequency of group feedback
Group feedback occurs in most lessons and mostly focuses on pupils marking
a piece of work or a quiz or test submitted by another group.
7. Maintenance marking, including literacy feedback
Use of mini whiteboards during lessons to write down key words and focus on
writing feedback down. Reference to key terms and terminology is used
regularly to help encourage the pupils to develop their written skills.
Maintenance marking is short and concise. It will typically involve ticking
class notes, key words to give brief feedback such as ‘good notes’ or ‘please
complete’. It will also involve marks out of 10 for quality of classwork and /
or short homework tasks.
8. Numeracy feedback, if applicable
Pupils are given verbal and written feedback on how effective they are in
answering / understanding data in Exam PE ranging from Heart rate recording
to interpreting normative data fitness testing tables and graphs.
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Type and Frequency of Feedback by Key Stage: PSHE
Key Stage 3
1.Type and frequency of verbal feedback
Verbal feedback consistently throughout the lesson. Feedback regularly coincides with the use of questioning in lessons.
2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
Student books to be marked as a minimum of once a term. This is usually at the end of a term after an official assessment has occurred. Other assessment
opportunities (highlighted within the SOW but not compulsory) throughout the terms must also be assessed with WWW/EBI.
3. Dedicated Improvement and Reflection Time (DIRT)
The lesson after the WWW/EBIs are given, students should have allocated time to reflect on the effort level given and WWW/EBIs, then work out a target to
be able to move forward.
4. Type and frequency of peer feedback
At least one opportunity per term for peer feedback. Structured to ensure it is most effective. Peers are encouraged to challenge the opinions of others
throughout the lessons.
5. Type and frequency of self-feedback
Officially one opportunity on a formal assessment. Throughout lessons constantly challenged through questioning.
6. Type and frequency of group feedback
As and when this fits in to the SOW. Opportunities for this made clear.
7. Maintenance marking, including literacy feedback
Once a term books should be taken in to be marked. Literacy skills marked especially looking at the spelling of key words.
8. Numeracy feedback
If applicable.
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Type and Frequency of Feedback by Key Stage: RE
Key Stage 3
1. Type and frequency of verbal feedback
 Vast majority at KS3 is verbal. It should refer to skills students are showing
or need to develop. Should also reference TK effort grades.
 Often shaped through questioning
 Every lesson to whole class, small groups and individuals
2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
 Teacher WWW/EBI feedback on end of unit assessments every two terms.
 Identified pieces of work to be given detailed marking, typically once per
term.
 House points will be awarded for exceptional work and consistent effort
and progress.
3. Dedicated Improvement and Reflection Time (DIRT)
 DIRT time to be given after a piece of work has been marked. This could be
in class or set as homework.
 Activities should look to improve a specific skill that has been recognised
as an area of development
 Improvement work should be completed using coloured pens.
4. Type and frequency of peer feedback
 Peer feedback using success criteria– when appropriate tasks have been
completed in class or for homework.
 Modelling should be used to teach students how to peer assess.
 Completed using a different colour pen
5. Type and frequency of self-feedback
Self-feedback using success criteria– when appropriate tasks have been
completed in class or for homework.
 Modelling should be used to teach students how to self-assess.
 Completed using a different colour pen
6. Type and frequency of group feedback
 Group feedback using success criteria– when appropriate tasks have been
completed in class or for homework.
 Modelling should be used to teach students how to group assess.
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Key Stage 4 & Year 9
1. Type and frequency of verbal feedback
 Verbal feedback with reference to GCSE Mark Scheme and TK effort criteria
 Often shaped through questioning
 Every lesson to whole class, small groups and individuals
2. Type and frequency of detailed written feedback (inc. WWW/EBI if app.)
 Short Course- Teacher www/ebi feedback on end of unit assessments using
GCSE grades and exam style questions at least once per term.
 Full Course- Teacher www/ebi feedback on end of unit assessments using GCSE
grades and exam style questions at least twice per term.
 House points will be awarded for exceptional work and consistent effort and
progress.
3. Dedicated Improvement and Reflection Time (DIRT)
 DIRT time to be given after a piece of work has been marked. This could be in
class or set as homework.
 Activities should look to improve a specific skill that has been recognised as an
area of development
 Improvement work should be completed using coloured pens.
4. Type and frequency of peer feedback
 Peer feedback using exam mark scheme– when appropriate tasks have been
completed in class or for homework.
 Modelling should be used to teach students how to use a GCSE mark scheme.
 Completed using a different colour pen
5. Type and frequency of self-feedback
 Self-feedback using exam mark scheme or success criteria– when appropriate
tasks have been completed in class or for homework.
 Modelling should be used to teach students how to use a GCSE mark scheme.
 Completed using a different colour pen
6. Type and frequency of group feedback
 Self-feedback using exam mark scheme or success criteria– when appropriate
tasks have been completed in class or for homework.
 Modelling should be used to teach students how to use a GCSE mark scheme.
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 Completed using a different colour pen
7. Maintenance marking, including literacy feedback
 When marking identified pieces of work, literacy should be part of the
deep mark, and books should be looked through to ensure presentation
guidelines are being followed.
 Students should be given opportunities at regular intervals to review
presentation and organisation, and make necessary improvements.
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 Completed using a different colour pen
7. Maintenance marking, including literacy feedback
 Whole class feedback sheet can be used for maintenance marking, effort grade,
homework grade and general comment.
 Students should be given opportunities at regular intervals to review
presentation and organisation, and make necessary improvements.
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Type and Frequency of Feedback by Key Stage: Science
KS3
Self-feedback:
Students will review progress tests/assessments/end of year exams using gap
analyses in specific time dedicated to personal reflection. Students will be
expected to mark and correct their own work during lessons to highlight areas
of correct understanding and misconceptions: WWW and EBI. Opportunities
will be provided to show an improvement on this in future lessons.

KS4
Self-feedback:
Students will review progress tests/assessments/end of year exams using gap
analyses in specific time dedicated to personal reflection. Students will be
expected to mark and correct their own work during lessons to highlight areas of
correct understanding and misconceptions: WWW and EBI. Opportunities will be
provided to show an improvement on this in future lessons.

Peer feedback:
Group work may involve other students giving feedback using an agreed mark
scheme. An example of when this may be employed is in long answered
questions to ensure logical progression and use of SPAG accordingly.

Peer feedback:
Group work may involve other students giving feedback using an agreed mark
scheme. An example of when this may be employed is in long answered
questions to ensure logical progression and use of SPAG accordingly.

Literacy feedback:
Focus on spelling and definitions within every unit of work. Written and/or
verbal feedback will be given on these twice per unit.

Literacy feedback:
Focus on keywords/phrases within every chapter of work. Written and/or verbal
feedback will be given on these once per chapter.

Numeracy feedback:
Focus on mathematical skills will be carried out as and when appropriate to the
teaching. The occurrence of mathematical skills is different for each unit. This
may be verbal or written.

Numeracy feedback:
Focus on mathematical skills will be carried out as and when appropriate to the
teaching. The occurrence of mathematical skills is different for each chapter. This
may be verbal or written.

Written feedback:
Diagnostic comments will be written in exercise books, lab books, on
tests/assessments or on TEAMs with a minimum frequency of once per term.
Targets for improvement given in first progress reviews with opportunities
given for progress in subsequent activities.
Students are expected to respond to/act on any feedback given. DIRT time will
be given during lessons when appropriate following tasks/homework where
improvements can be made.
House point rewards can also serve as feedback for effort, progress,
outstanding work, working scientifically and special recognition. Termly

Written feedback:
Diagnostic comments will be written in exercise books, workbooks, on
tests/assessments or on TEAMs with a minimum frequency of once per term.
Targets for improvement given in first progress reviews with opportunities given
for progress in subsequent activities.
Students are expected to respond to/act on any feedback given. DIRT time will be
given during lessons when appropriate following tasks/homework where
improvements can be made.

Thomas Keble School: Feedback Policy
Adopted: Summer 2021
Review: Summer 2024

Page 29

postcards, two per teaching class, also serve as positive feedback home with a
reason attached.
Verbal feedback:
Is given to students continually within science lessons, during discussions and
on an individual basis when required. The nature of verbal feedback means
students will usually act on this feedback immediately, therefore verbal
feedback will not be recorded. It will be specific to the task at hand and often is
explored through questioning. This may be evidenced by student corrections
upon receiving this feedback.
Topic Tests/Assessments:
Students will be given a total mark. This will not be converted to a grade but
will be used to identify areas of EBI and inform teacher planning and student
revision.
Parental feedback:
Provided during progress reviews and at parents’ evening as per the calendar.
Effort and homework grades 1-4 given in in progress reviews as well as targets
for improvement. Contact may be made by class teacher and/or HOD when
required for both reward and concern by either phone, letter or email.
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House point rewards can also serve as feedback for effort, progress, outstanding
work, working scientifically and special recognition. Termly postcards, two per
teaching class, also serve as positive feedback home with a reason attached.
Verbal feedback:
Is given to students continually within science lessons, during discussions and on
an individual basis when required. The nature of verbal feedback means students
will usually act on this feedback immediately, therefore verbal feedback will not
be recorded. It will be specific to the task at hand and is often explored through
questioning. This may be evidenced by student corrections upon receiving this
feedback.
Topic Tests/Assessments:
Students will be given a total mark. This will not be converted to a grade but will
be used to identify areas of EBI and inform teacher planning and student
revision. A grade will only be given on completing a past paper with known grade
boundaries.
Parental feedback:
Provided during progress reviews and at Parent’s evening as per the calendar.
Effort and homework grades 1-4 given in progress reviews as well as targets for
improvement. Contact may be made by class teacher and/or HOD when required
for both reward and concern by either phone, letter or email.
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